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DISTRICT NAME:  City Schools of Decatur 

DISTRICT TEAM LEAD:  Willie Washington 

 

FY22 DISTRICT PLAN 

As an alternative to completing its Consolidated Local Educational Agency (LEA) Improvement Plan (CLIP) through the 
Statewide Longitudinal Data System (SLDS) format, an LEA that gives the assurance below that it has implemented a 
locally-developed school improvement process may submit this Streamlined Consolidated LEA Improvement Plan (S-CLIP) 
for funding under Section 8305 of the Elementary and Secondary Education Act (ESEA) of 1965, as amended by the Every 
Student Succeeds Act (ESSA) of 2015.  An LEA will complete and submit the responses below to the S-CLIP questions as 
the first component of the S-CLIP for federal funding. 

An LEA’s completed application submission under the S-CLIP will include the following: 

 

  ASSURANCE:  The LEA has in place a locally-developed school improvement process and/or current 
strategic plan and/or charter system contract. 

The following prompts include both text space for narrative and, where appropriate, checkboxes for identifying options 
related to responding to the prompts.  Responses to all prompts must be completed. 

1. Describe the process the LEA used to engage required stakeholders (families, community-based organizations, school 
and district staff/leaders, local government representatives/agencies) in planning for continuous improvement 
through its locally-developed school improvement process and/or current strategic plan and/or charter system 
contract. 

After analyzing the district’s academic and discipline data and after reviewing the outcomes of the current 
improvement plan for the district, the CSD district leaders created a first draft of the District Improvement Plan. The 
priority needs that surfaced during the data analysis were grouped into three strategic focus areas. 
 
To gather multiple perspectives and to get input from different stakeholder groups (i.e., Board, principals, assistant 
principals, instructional coaches, district directors, district coordinators, school-based staff, parents, and members from 
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community-based organizations), multiple input-gathering sessions were held to further shape the priority areas, goals, 
and actions in the District Improvement Plan. 
 
As part of the continuous improvement of the district’s current improvement plan, the district gathers feedback about 
the effectiveness of programs (particularly parents of students participating in Special Education, Title I, McKinney-
Vento and EL programs). The feedback is then used to inform and shape/reshape the current improvement plan. 
 
Throughout the process, the Strategic Planning Team ensures meaningful feedback by including a wide range of 
stakeholders and by conducting regular internal and external stakeholder meetings using established protocols to 
review new data and identify additional needs. As an additional method to gather feedback, Google Form surveys are 
also used to both obtain information and provide continuous feedback. 

 

 

 

2. Describe the process the LEA used to engage required stakeholders (families, community-based organizations, school 
and district staff/leaders, local government representatives/agencies) as part of its locally-developed school 
improvement process to address the needs of subgroups. 

The development of the District Improvement Plan (DIP) began with an analysis of academic and discipline data 
(disaggregated by subgroups) with key stakeholders, and the analysis of the data continued throughout the 
development of the plan as the district gathered input on the draft DIP. The key stakeholders who analyzed the data 
and used the data analysis to provide input on the draft DIP included CSD staff, parent representation from multiple 
subgroups (i.e., parents of low income students, students with disabilities (SWD), Title I students, EL students, and 
children and youth experiencing homelessness), and members from community-based organizations. The analysis of 
the data and information obtained from these sessions was then used to further hone the goals and actions of the DIP, 
with particular attention being paid to the needs of the identified subgroups. 
 
The district’s process for community engagement typically includes communication in multiple ways (e.g., email, 
website, and flyers) to inform stakeholders of upcoming opportunities to provide feedback. The feedback is typically 
gathered through focus groups, online surveys, and paper surveys. To gather input on the DIP, focus groups were held 
that included Title I parents, ESOL parents, parents of SWD, parents of students experiencing homelessness, and 
members from community-based organizations. Online and paper surveys were used to collect data and information 
from parents who were unable to participate in focus group meetings. 
 
Although CSD does not currently have students from all stakeholder groups (i.e., migratory children, neglected and 
delinquent, and at-risk students identified under Title I, Part D), the Strategic Planning Team reviewed and considered 
the needs of these subgroups. In addition, previously identified members of the focus groups reviewed and considered 
the needs of these subgroups. 

 

3. Describe how the LEA’s locally-developed school improvement process and/or current strategic plan and/or charter 
system contract address the state’s ESSA plan for continuous improvement within the: 
• problem solving process:  identify needs, select evidence-based interventions, plan implementation, implement 

plan, and examine progress 
• Georgia Systems of Continuous Improvement:  coherent instruction, professional capacity, supportive learning 

environment, family & community engagement, and effective leadership. 

Response options (choose one or more): 
Copy selected excerpts from documents describing the school improvement process and/or current strategic plan and/or charter system 

contract that specifically address continuous improvement and problem solving; or 
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Highlight (in blue) selected excerpts from the school improvement process and/or current strategic plan and/or charter system contract 
that specifically address continuous improvement and problem solving and submit with this template; or 

Check here to indicate the LEA has a school improvement process and/or current strategic plan and/or charter system contract and is 
providing additional details below in response to Question 3. 

To begin drafting the DIP, the Strategic Planning Team analyzed student achievement data and discipline data and the 
root causes to identify three strategic focus areas for the DIP. Members of the Strategic Planning Team ensured 
alignment between the three strategic focus areas and GaDOE’s Systems of Continuous Improvement (i.e., instructional 
systems, professional capacity, effective leadership, supportive learning environment, and family and community 
engagement). Informed by the root cause analysis, a research-based rationale was written for each strategic focus 
area. Trends in the district’s historical achievement and discipline data were then used to develop SMART goals for 
each strategic focus area. It is important to note that the SMART goals in the DIP are outcome-based goals, not input- 
based goals. Lastly, the strategies and actions needed to achieve the SMART goals for each strategic focus area were 
developed, including clear leaders/owners of the strategies and actions. Benchmark measures were also developed to 
measure progress and ensure implementation. In addition, each school must ensure that the goals of the School 
Improvement Plan (SIP) are directly aligned to the goals of the DIP. Schools gather input/feedback on their SIPs from 
staff and parents annually. Progress towards the DIP goals and SIP goals will be reviewed mid-year and end-of-year. 
 
To further hone the goals and actions of the DIP, the Strategic Planning Team utilized information gathered from 
surveys (online and paper) and community engagement sessions. 
 
Earlier in the DIP development process when root causes were identified, the Strategic Planning Team connected the 
federal programs to the root cause that most aligned with the program’s goals. This process of connecting federal 
programs to root causes helps ensure effective collaboration in the development of goal statements, action steps, 
plans for implementation and monitoring, and possible local and federal funding sources. 
 
In CSD our mission is to recruit, cultivate, and retain highly-qualified and motivated employees  
committed to each student’s academic success.  To facilitate our mission CSD implements the following strategies to 
support professional growth and improvement and improvement stages of career development and performance for 
our teachers, principals, and other school leaders: 
     -   New hire onboarding and orientation which includes meeting key district personnel; sessions on district 
technology, benefits, overview of district goals and priorities, etc. 
     -   New Teacher Academy which is designed to provide a structured mentoring program for teachers new to the 
district 
     -   CSD Leadership Academy which is designed for any teacher, instructional coach, and/or assistant principal with 3 
or more years of experience in the field of education who is interested in further developing his or her leadership skills.  
     -   CSD Sponsored Endorsement Courses such as Gifted, Online Teaching, iLead, ESOL, etc. 
     -   CSD University which provides an opportunity for certified staff to design and facilitate professional learning 
sessions aligned to district improvement goal areas based on interests and needs 
     -   SafeSchool Video Trainings for all employees designed for ongoing staff training in a variety of safety and 
compliance areas  

 

4a. What components of the LEA’s locally-developed school improvement process and/or current strategic plan and/or 
charter system contract address the ESSA plan requirements for identifying and addressing the needs and 
achievement gaps of its lowest performing students; and how supplemental federally-funded services for 
Economically Disadvantaged (ED), EL, migratory, homeless, children in foster care, children with disabilities, those 
who are neglected and delinquent, are coordinated to support the strategic plan.  

Response options (choose one or more): 
Copy selected excerpts from the documents describing the school improvement process and/or current strategic plan and/or charter system 

contract that specifically address the needs and achievement gaps in the identified subgroups above. 
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Highlight (in green) selected excerpts (as applicable) from the school improvement process and/or current strategic plan and/or charter 
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 Check here to indicate the LEA has a school improvement process and/or current strategic plan and/or charter system contract and is 
providing additional details below in response to Question 4a. 

Addressing the needs of the students who are not yet performing requires a whole-child, whole-school approach that 
has three foci -- 1) advancing racial equity, 2) accelerating student learning, and 3) building positive culture and climate. 
These are the three strategic focus areas for the CSD DIP that align with GaDOE’s Systems of Continuous Improvement, 
so each component of the CSD DIP addresses the ESSA plan requirements for identifying and addressing the needs and 
achievement gaps of our lowest performing students. To maximize impact, each School Improvement Plan is aligned to 
the three strategic focus areas of the CSD DIP, meaning that each component of the SIPs also addresses the ESSA plan 
requirements for identifying and addressing the needs and achievement gaps of our lowest performing students. 
 
Coordination of supplemental federally-funded services may be used to support district Improvement Plan for 
economically disadvantaged, EL, migratory, homeless, children in foster care, children with disabilities, neglected and 
delinquent children in the following ways: 
 
• creating and implementing tiered, coherent curriculum map 
• utilizing consistent, standards aligned core materials in all classrooms. 
• developing and implementing a comprehensive and consistent approach to assessment that is utilized for data 
based decision making. 
• embedding culturally responsive resources and practices in every classroom.  
• continuously evaluating and ensuring equitable programs, policies, and practices 
• Develop cultural humility and shared organizational understanding of key concepts related to racial equity (e.g., 
implicit bias, structural and systemic racism, etc.).  This will result in increased cross-cultural knowledge, engagement, 
and improved culture for students and staff.  
• Build organizational capacity, skills, and competencies to engage and implement culturally relevant and 
responsive educator praxis and curriculum. This will result in increased use of culturally responsive, anti-racist 
instruction and curriculum, and increased student and staff self-efficacy regarding racially and culturally different 
interactions. 
• Revise, increase, and ensure policy, practices, and procedures  based in equity, cultural humility, and culturally 
responsive curriculum, that produces equitable outcomes for all students.  This will result in increased recruitment and 
retention of teachers and administrators of color, the inclusion of equity as an evident and pervasive aspect of teacher 
and administrator evaluation and leader decision-making, and consistent review and revision of district policies and 
practices regarding equity. 
• We will build staff and student capacity to prevent mental, physical, and behavioral health concerns using the 
following critical initiatives: Positive Behavior Intervention and Supports (PBIS);  Restorative practices; Multi-tiered  
Systems of Supports (MTSS) for Behavior; Social Emotional Learning; Comprehensive School Mental Health integrative 
of a data-driven Counseling program and strengths-based School Social Work practices; Crisis Prevention and 
Intervention Programming 
• Supplement in facilitating PL on providing additional parent and family engagement workshops on 
understanding the language of assessment and differentiation to empower parent advocacy. 

 

4b. From the LEA’s locally-developed school improvement process and/or current strategic plan and/or charter system 
contract, how is the LEA ensuring ongoing and continuous coordination of services, supports, agency/community 
partnerships, and transition services for children served across its federal programs (Title I, Part A; Title I, Part A - 
Neglected and Delinquent Part D; Title I, Part A SIG; Title I, Part A and Title IX, Part A - Homeless Education; Title I, Part 
C; Title II, Part A; Title III, Part A; and IDEA) as well as services provided by Title IV, Part A and Title V, Part B, as 
required by the ESSA. 

Response options (choose one or more): 
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Copy selected excerpts from documents describing the school improvement process and/or current strategic plan and/or charter system 
contract that specifically address ongoing and continuous coordination of services, supports, agency/community partnerships, and transition 
services for children served across its federal programs (Title I, Part A; Title I, Part A - Neglected and Delinquent Part D; Title I, Part A SIG; Title I, 
Part A and Title IX, Part A - Homeless Education; Title I, Part C; Title II, Part A; Title III, Part A; and IDEA) as well as services provided by Title IV, 
Part A and Title V, Part B, as required by the ESSA; or 

Highlight (in yellow) selected excerpts from the school improvement process and/or current strategic plan and/or charter system contract 
that specifically address ongoing and continuous coordination of services, supports, agency/community partnerships, and transition services 
for children served across its federal programs (Title I, Part A; Title I, Part A - Neglected and Delinquent Part D; Title I, Part A SIG; Title I, Part A 
and Title IX, Part A - Homeless Education; Title I, Part C; Title II, Part A; Title III, Part A; and IDEA) as well as services provided by Title IV, Part A 
and Title V, Part B, as required by the ESSA, and submit with this template; or 

 Check here to indicate the LEA has a school improvement process and/or current strategic plan and/or charter system contract and is 
providing additional details below in response to Question 4b.  

• Ensuring that the Strategic Planning Team and focus groups included multiple perspectives and stakeholders 
(i.e., district and school leaders, teachers, parents, community business leaders, and community educational leaders). 
• Review of current activities to consider how best to coordinate these activities with other district federal 
programs and other community-based organizations. 
 
 
• Creation of partnerships with area employers, community leaders, and local technical colleges and universities 
bringing in resources from outside the high school to improve student motivation and achievement. 
• Use of complementary instructional frameworks (EL Education in lower elementary schools and International 
Baccalaureate in upper elementary, middle school, and high school) that ensures seamless transitions between grades 
and between grade bands. 
• Use of Dual Enrollment to assist in facilitating effective transitions for students from high school to post- 
secondary education. 
• Inclusion of Early Childhood Director and Early Childhood Instructional Coach in all curriculum and instruction 
meetings and district professional learning activities to ensure seamless transition from the early childhood center to 
lower elementary schools. 
• Collaboration among these departments: Teaching and Learning, Equity and Student Services, State and 
Federal Programs which includes ESOL, Title Programs, and Special Education to ensure that the instructional needs of 
all students are met. 
 
Continuing Stakeholder Participation 
 
Through comprehensive district data review meetings and multiple focus group sessions, which includes consultation 
with parents, teachers, principals, other school leaders, specialized instructional support personnel, students, 
community-based organizations, local government representatives, and other community members, CSD develops a 
plan for the effective use of programming supported by federal program grant funds. Once this program is developed, 
CSD begins implementation of programming. 
 
In order to maintain a process of continued consultation with stakeholders CSD implements the following processes 
and procedures. 
 
Actions to be Taken to Ensure Continued Stakeholder Consultation 
 
1. The CSD federal programs coordinator for programming activity facilitator will: 
o Conduct a written survey at the end of each district facilitated programming activity to gather input from 
participants on the effectiveness of activity. Input will be used to: 
i. Determine the effectiveness of the activity in meeting the intended goal; 
ii. Gather suggestions to change or enhance the specific activity for future; 
iii. Determine supplemental activities that may be needed. 
o Copies of surveys and survey summary will be maintained by the Federal Programs Coordinator. 
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2. The CSD Federal Programs Coordinator will conduct quarterly: 
o Stakeholder focus group meetings to gather input to inform and promote the effective use of programming 
supported by Title IV, Part A funds. 
i. Each meeting will have an agenda, meeting minutes/notes, and sign-in sheet listing attendee names and title 
by position. 
 
Currently, CSD has community partnerships with the following organizations: The Decatur Educational Foundation; 
Better Together Decatur Advisory Board; Beacon Hill Black Alliance for Human Rights; Decatur Housing Authority; City 
of Decatur Children and Youth Services; Care and Counseling Center of Georgia, CSD Black Parent Alliance, DeKalb 
Community Service Board, CSD Police Department, Decatur Makers, All Walks of Life, and Gathered and Grounded. 
 
These partners will be actively and routinely involved in the continued stakeholder process as outlined above. 
 
Copies of meeting agendas, minutes, and sign-in sheets will be kept and maintained by the Federal Programs 
Coordinator. 
 
A general survey for all stakeholders to gather input related to identifying programming needs. 
Copies of surveys and survey summary will be maintained by the Federal Programs Coordinator. 
 
CSD does not currently have any State and Federally identified schools (CSI and TSI) needing support.  If however, at 
some future date CSD were to have any State and Federally identified schools (CSI and TSI), CSD would implement 
school improvement plans required by ESEA and ESSA to support goals and priorities identified for school improvement 
which would include: 
     -   ensuring that all identified schools have conducted comprehensive needs assessments to create school 
improvement plans; 
     -   provide evidence-based interventions based on strong, moderate, or promising evidence of a significant effect on 
improving student outcomes; 
     -   monitor the effective implementation of and outcome effectiveness of these interventions; 
     -   modify practices and policies that enable effective implementation of school improvement plans as appropriate. 

 

4c. If the LEA is consolidating state, local, and federal funds through Fund 400, provide the intent and purposes 
statement for those funds that are being consolidated in the table below. 

Describe how the Intent and Purpose for each consolidated funding source will be met by the district. 
Program Intent and Purpose Statement 
Title I, Part A  N/A 
Title I, Part D N/A 
Title II, Part A N/A 
Title III, Part A, EL N/A 
Title III, Part A, Immigrant N/A 
Title IV, Part A N/A 
Title V, Part B N/A 
Title I, 1003 (a) N/A 
Title I, 1003 (g) N/A 
Title IX, Part A N/A 
Title I, Part C N/A 

LEAs not consolidating funds must fill out Section 4d below.  An LEA completing Section 4b must also complete section 4d 
for federal funds not being consolidated through Fund 400 and Fund 150. 
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************************************************************************************************ 

Transferability (ESSA Sec. 5103(b)) – If the LEA is transferring funds, indicate below: 

Transfer from: Allocation Transfer to: 

 Transfer Title II, Part A 100%    Less than 100% Title IA   Title IC   Title IIIA   Title IVA   Title VB   Title ID  

 Transfer Title IV, Part A 100%    Less than 100% Title IA   Title IC   Title IIA   Title IIIA   Title VB   Title ID  

 

 

 
4d. Please check the activities that the district may include in its detailed program budgets for the LEA’s available funds.  

For a district that consolidates funds through Fund 400 or Fund 150, fill out the tables below only for those funds that 
are not being consolidated. 

 

Coherent Instruction (Choose all that apply from the suggested list below.) 
Curriculum for additional interventions Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 

Homeless  Title ID Title IA School Improvement 

Professional development to teach curriculum with fidelity Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Supplemental curriculum Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Multi-Tiered System of Supports (MTSS) Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Progress monitoring Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Mid-year review process with each school Title IA Title IC Title IIA   Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Online programs Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Blended learning Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Data and evaluation team Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Early warning systems Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID  

College and career readiness preparation Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Full-day kindergarten Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Instructional materials Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Positive Behavioral Interventions and Supports (PBIS) Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Extended instructional time during the school year Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Instructional interventionist Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Behavior specialist Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID  

Intensified instruction (may include materials in a language that the student can 
understand, interpreters, and translators) 

Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Instructional coaches Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Supplemental tutoring Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Preschool Services Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Summer school Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Job-embedded professional learning Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Dual-concurrent enrollment programs/courses Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID  

Efforts to reduce discipline practices that remove students from the classroom Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Career and technical education programs Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 
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Supplemental curriculum and instructional materials/personnel Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Interventions and Support for Behavior Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Extended Learning Opportunities Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Technology Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Social Emotional Learning/Programming Title IA  Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Academic Based Field Trips Title IA Title IC   Title IVA Title VB            
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

 
 
Supportive Learning Environment (Choose all that apply from the suggested list below.) 

Creating a culture of high expectations Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

School improvement (restructuring, reform, transformation, planning & design) Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Bullying Prevention Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Home school liaison Title IA Title IC Title IIIA Title IVA Title VB                        IDEA 
Homeless  Title ID  

Home visit programs Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID  

Assemblies (e.g., suicide prevention, bullying prevention, etc.) Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Parent, family, and community engagement Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Family surveys Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Restorative justice programs Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID  

Efforts to reduce discipline practices that remove students from the classroom Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Building Parent Capacity Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Building School Staff Capacity Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Continuous communication and meaningful consultation with parents and family 
members 

Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID  

Interventions and Supports for Behavior Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

School-Based Mental Health Title IA  Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

 
Family and Community Engagement (Choose all that apply from the suggested list below.) 

Non-academic support (socioeconomic/emotional/cultural) Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Dropout prevention and student re-engagement Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Engaging parents/families (may include materials in a language that families 
understand, interpreters, and translators) 

Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Family literacy Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

College and career awareness preparation Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Positive Behavioral Interventions and Supports (PBIS) Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Services to facilitate transition from preschool Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Support for children and youth experiencing homelessness Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Classes for parents and families (e.g., ESOL, GED, citizenship, parenting, etc.) Title IA Title IC Title IIA Title IIIA  Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Internet safety Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Community liaison Title IA Title IC  Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 
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Parent liaison/family engagement coordinator Title IA Title IC  Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Welcome center/community school centers Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Child care for parent engagement events Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Back-to-school kick-off Title IA Title IC Title IIA Title IIIA  Title VB IDEA 
Homeless  Title ID  

PD for family engagement liaisons Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID  

Homeless liaison Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID  

Efforts to reduce discipline practices that remove students from the classroom Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Career and technical education (CTAE) programs Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Academic Parent-Teacher Teams (APTT) Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Interventions and Supports for Behavior Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Childcare/transportation for Parent, Family, and Community 
classes/programs/events 

Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Transition programs for Pre-K Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID  

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

 
Professional Capacity (Choose all that apply from the suggested list below.) 

Differentiated, job-embedded professional learning opportunities Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Professional Development provided by school or district staff Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Recruit and retain effective educators Title IA Title IC Title IIA   Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Teacher advancement initiatives Title IA Title IC Title IIA   Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Improvement of teacher induction program(s) Title IA Title IC Title IIA Title IIIA  Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Conference attendance (registration, travel, etc.) Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Curriculum specialists Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Improvement of teacher or other school leader induction program(s) Title IA Title IC Title IIA Title IIIA  Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Preparing and supporting experienced teachers to serve as mentors Title IA Title IC Title IIA   Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Preparing and supporting experienced principals to serve as mentors Title IA Title IC Title IIA   Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

 
Effective Leadership (Choose all that apply from the suggested list below.) 

Leadership Development Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Improvement Planning Development Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Safety and Security Training Title IA Title IC Title IIA  Title IVA Title VB IDEA 
Homeless  Title ID  

Training for monitoring and evaluating interventions Title IA Title IC Title IIA Title IIIA  Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Leadership Conference Attendance Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 

Other        Title IA Title IC Title IIA Title IIIA Title IVA Title VB IDEA 
Homeless  Title ID Title IA School Improvement 
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5. Professional Qualifications 
• Part 1 –For the current fiscal year, using the flexibility granted under Georgia charter law (OCGA 20-2-2065) or 

State Board Rule - Strategic Waivers (160-5-1-.33), does the district intend to waive teacher certification? 
 Yes         No        [ESSA Sec. 1112(e)(1)(B)(ii)] 

 
• Part 2 - If the LEA waives certification, specify whether or not, in the current fiscal year, certification is waived: 

i. for all teachers (except Special Education service areas in alignment with the student’s IEP), or 
ii. for a select group of teachers. If waived for a select group of teachers, the response must address content 

fields and grade level bands (P-5, 4-8, 6-12, P-12). 
[All educators must hold a GaPSC issued Clearance Certificate.] [O.C.G.A. 20-2-211.1, SBOE 160-4-9-.05, ESSA Sec. 
1112(e)(1)(B)(ii)] 

Under Georgia Charter or Strategic Waiver flexibility to waive certification[O.C.G.A. 20-2-80, 20-2-2065, 
ESSA Sec. 1112(e)(1)(B) (ii)] the City Schools of Decatur has the ability to waive certification. For FY22, 
this practice, however, is one that will be used in extremely rare circumstances and will be used only in 
non-core content areas, if used at all. 
 
In compliance with Georgia State Board Rule (O.C.G.A. §20-2-200, SBOE Rules 160-4-9-.05, 160-5-1-
.33), CSD district special education teachers who issue grades must hold GaPSC special education 
certification aligned with teaching assignment (general, adapted, visual impairment, etc.); must hold 
content certification OR the equivalent for the subject and grade level bands for which the teacher is 
assigned (K-5), (4-8), (6-12) and in accordance with the students’ IEPs; and must have a clearance 
certificate. CSD will not waive content certification for special education teachers who issue grades, but 
will use the guidelines established by the GaPSC special education content certification as outlined 
above.  
 
City Schools of Decatur (CSD) works to ensure that all educators have the appropriate GaPSC 
Certification for the assigned field of instruction. Waivers of certification will only be used in 
extenuating circumstances for CTAE or Vocational Teachers - Field 150 for grade bands 6-12). 

 
• Part 3 - If the LEA waives certification, state the minimum qualifications required for employment of teachers for 

whom certification is waived (example: bachelor’s degree, content assessment, coursework, field experience, 
etc.). If no requirements exist beyond a Clearance Certificate, please explicitly state so. [Sec. 1112(e)(1)(B)(ii)] 
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In situations in which CSD may waive certification as indicated above for CTAE or Vocational Teachers, a 
bachelor’s degree and related in-field industry work experience are required. Related in-field industry 
experience is defined by the GaPSC as having at least two years of occupational work experience in the 
area of specialization. CSD will use the prescribed GaPSC in-field industry experience minimums. For 
these eligible candidates, an appropriate non-renewal or permit certificate will be requested. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6. Describe how the district will meet the following IDEA performance goals: 
[20 U.S.C. 1416 (a)(3)(A)]; [20 U.S.C. 1416(a)(3)(B)]; [20 U.S.C. 1416(a)(3)(C)]; [1412(a)(22)]; [2 CFR 200.61] 
 
• IDEA Performance Goal 1: Improve graduation rate outcomes for students with disabilities; 

What specific post-secondary outcome activities (school completion, school age transition, and post-secondary transition) 
are you implementing in your LEA to improve graduation rates?  

Include: 
• Description of your district’s procedures  
• Specific professional learning activities   
• Plan to monitor implementation with fidelity 

The City Schools of Decatur (CSD) continues to provide high quality special education and related 
services to students with disabilities (SWDs) at all grade levels.   
 
Based on the 2019-2020 Annual Performance Summary data, CSD has a 80% district rate for percent of 
youth with IEPs graduating from high school with a regular diploma; 4 year adjusted cohort rate.  This 
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graduation rate is 4.70% lower than the LEA’s Target. However, it should be noted that CSD has 
consistently had a graduation rate for SWD above 90% and that in the 2019-2020 school year the 
district had a cohort of students who did not graduate for various reasons including returning to 
school. Additionally, per the same data source, CSD’s percent of youth with IEPs dropping out of high 
school is 3.14% which is under the State Target of 5.40%.   Due to the waiver of state assessments in 
2019-2020 due to COVID-19, we do not GA Milestones data on the performance of students; however, 
we do know that CSD is not categorized as a Georgia “Student Success district.”  
 
Based on the 2019-2020 APR data, CSD also met several compliance indicators at or surpassing the 
expected targets.  Indicator 13 - Secondary Transition - Percent of youth with IEPs aged 16 and above 
with an IEP that includes appropropriate measurable postsecondary goals with evidence that the 
student was invited to the IEP Team meeting where transition services was not reassessed in 2019-
2020; however, based on the last time this indicator was assessed, CSD met the Target at 100%.    
Indicator 14 data for FY20 also confirms that CSD has surpassed all state targets in the areas including 
14A - enrolled in higher education within one year of leaving high school (surpassed at 51.43%) and 
14B - enrolled in higher education or competitively employed within one year of leaving high school 
(surpassed at 77.14%).  The district met the Target on Indicator 14C - enrolled in higher education or in 
some other postsecondary education or training program; or competitively employed or in some other 
employment within one year of leaving high school at 100%! (The increase of 14c was over 70% from 
the FY19 school year.)  
 
One of the activities being done by CSD to maintain and continue to improve the graduation rate, 
including school completion, school-age transition, and post-secondary transition is that CSD has 
increased staffing at the high school by adding a Special Education Teacher/Transition Coordinator to 
work specifically with SWDs in securing meaningful vocational/career experiences.   The Special 
Education Teacher/Transition Coordinator facilitates weekly community based instruction (CBI) 
opportunities for SWDs.  Community-Based Instruction’s main purpose is to provide training to 
students in a natural community environment to live, work, and recreate as independently as possible.  
CBI is not a “field trip;” instead, CBI consists of teaching opportunities with targeted specially designed 
instruction on a consistent basis per individual student IEPs and Transition Plans.  CBI is measured by 
ongoing data collection with analysis conducted by the IEP case manager and IEP teams.  CSD uses IDEA 
funds to pay for Community Based Instruction (CBI) trips (transportation) for SWD.  The Transition 
Coach works directly with IEP case managers, generally on a weekly basis during the case manager’s 
planning period, and more often when necessary, to consult on transition related activities for students 
so that IEP transition plans can be implemented.  The Special Education Teacher/Transition Coordinator 
also engages community groups, businesses, and agencies in partnerships so that CSD students can 
have opportunities to work in the community in which they live.  The Special Education 
Teacher/Transition Coordinator will continue to engage in building community partnerships at least 
one time per school year.  
 
Additionally, the Special Education Teacher/Transition Coordinator provides collaborative services for 
students with IEPs in the general education setting as a direct service to the students per the students’ 
IEP service hours.  The Transition Coordinator attends GaDOE provided professional learning in the 
areas of CTAE and CTI.  She also meets daily with the high school CTAE coordinator (her co-teacher) to 
ensure that students with disabilities have access to CTAE programming, curriculum, activities, and 
experiences in the community.  The scheduling of the courses are done in such a way so as to provide 
maximum opportunities for work-based learning.   
 
CSD partners with High School High Tech (HSHT) via Voc Rehab to provide pre-employment education 
and opportunities for students with IEPs.  The high school Special Education Teacher/Transition 
Coordinator is responsible for designing the activities for the students and working collaboratively with 
HSHT.  The Transition Coach generally meets monthly with the HSHT representative when the rep 
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comes to the school Special Education Teacher/Transition Coordinator to conduct the lessons for the 
students.  If monthly meetings cannot be conducted, then bi-monthly meetings are held.  All activities 
that involve funds or professional learning must be approved by the Special Education Director.  
Students in grades 8-12 (ages 14-22) who have a documented disability are eligible for this service.  The 
focus of CSD’s work with HSHT is to facilitate a successful transition to post-secondary education or 
employment and to help students with IEPs develop high levels of self-discipline and leadership.  The 
pre-employment services provided for CSD students are counseling on Post Secondary Programs, job 
exploration, work-based learning experiences, workplace readiness training to develop social skills and 
to build self-advocacy.  See explanation about monitoring below.  
 
Additionally, CSD also uses IDEA funds received from the GaDOE to fund additional paraprofessionals 
four our middle school and high school (salary and benefits).  Paraprofessionals are hired to provide 
supportive instruction services to students, per their IEP, so that students can benefit from being 
educated in the general education classrooms to the greatest extent at the middle and high school 
levels.  When students learn alongside their general education peers, they have increased access to the 
general education curriculum.  They are more likely to progress in that curriculum, earn the required 
credits for graduation, complete their Senior Projects (a CSD requirement for graduation), and this 
reduces drop outs.  Paraprofessionals also support SWDs with severe cognitive disabilities and medical 
needs so that they can be supported throughout their schooling and can attend school to the 
maximum extent possible.   See explanation about monitoring below.  
 
A third activity that CSD engages in is providing low student/teacher ratios in CSD.  This supports case 
managers in building positive relationships with students and providing intensive support directly to 
them. CSD special education case managers at the high school level collaborate with counselors to 
ensure that SWDs are progressing annually earning credits towards graduation.  Case managers also 
write individualized Transition Plans based on student interests and assets.  Additionally, case 
managers support students who participate in self-led IEPs to gain self-determination and advocacy 
skills they will need post graduation.  Students are also supported directly by teachers and 
paraprofessionals in completing their Senior Projects which are required for graduation in CSD.  See 
explanation of monitoring below.  
 
The Special Education Director monitors all activities in the following ways (not an exhaustive list): 1.) 
Ensure that there is at least 1 annual meeting with the high school transition coach and school 
administrators to review the Career Technical Instruction (CTI)  and CBI plans for the school year; 2.)  At 
least 1 annual meeting to review the HSHT planned activities and funding implications. The meeting is 
also attended by the school principal, special education AP, CTAE coordinator, SELT, and special 
education coordinator; 3.)  Approval of any activities that require funding such as paying for buses or 
materials; 4.)  providing technical assistance for IEP related questions and/or FTE coding questions.   
 
Additionally, one of the CSD’s Special Education Coordinators meets monthly with the high school and 
middle school principals to ensure staffing is appropriate, monitor compliance with special education 
procedures, discuss instructional needs, etc.  The Special Education Director has assigned a full-time SE 
Lead Teacher (SELT) for our Middle and High schools to monitor the use of staff such as 
paraprofessionals to ensure the paraprofessionals are being utilized to support students with 
disabilities, determine if additional staffing is required, behavioral supports are in place, and to ensure 
paraprofessionals have the training they require to serve students.  
 
The Special Education Director has also assigned monitoring responsibilities to the Special Education 
Coordinators and Special Education Lead Teachers for Middle and High School (SELT).  Together these 
individuals attend IEP meetings, conduct monthly professional learning in the form of monthly special 
education department meetings at both the middle and high school as well as provide district 
professional learning via CSD’s professional learning courses.  All courses are aligned to the District 
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Improvement Plan (DIP) as well.  All PL and courses facilitated by the special education department 
leaders are designed to support special educators/case managers to implement instructional and 
compliance best practices.  The Special Education Director conducts monthly meetings with the 
coordinators and SELT to discuss all middle and high school issues including need for PL or other 
supports.  The Special Education Coordinators meet with the SELTs as a whole group 1x per week every 
week in addition to conducting 1:1 meetings weekly. These meetings are when technical assistance is 
also provided. The SELTs maintain a log of support given to every school down to the specific teacher, 
date, and topic discussed. This log serves as evidence that the Special Education Department is 
providing both compliance and technical assistance to special education teachers and therapists.  

 
• IDEA Performance Goal 2: Improve services for young children (3-5) with disabilities; 

What specific young children activities (environment, outcomes, and transition) are you implementing in your LEA to 
improve services for young children (ages 3-5)?  

Include: 
• LEA procedures 
• Services that are offered and provided within your district as well as where the service options are located.  

(e.g. local daycares, Head start, homes, community-based classrooms, PreK classrooms)  
• Staff that will be designated to support the 3-5 population 
• Collaboration with outside agencies, including any trainings conducted by the LEA 
• Parent trainings 

Based on the 2019-2020 Annual Performance Summary data, CSD met 2 out of 6 of the District Targets 
in Indicator 7.  The district was very close to meeting 4 out of 6 Targets.   
 
For 7A PreSchool Outcomes (Social-Emotional Skills), Summary State 1, the district met at 77.78% (3% 
away from the Target).  For 7B PreSchool Outcomes (Acquisition of Skills), Summary State , the district 
met at 90% (exceeded the target of 82%).  Summary State 2, the district met at 52.94% (exceeded the 
Target of 45%).  For 7C PreSchool Outcomes (Use of Appropriate Behaviors), Summary State1, the 
district met at 70% (10% away from the Target).  Compliance Indicator 12 - Early Childhood Transition 
for CSD was 100% in FY20.   
 
College Heights Early Childhood Learning Center (CHECLC) offers comprehensive services as a public 
school for children from birth to age five residing within the boundaries of the City Schools of Decatur.  
The school was founded for the purpose of closing the achievement gap by providing a high quality 
early childhood program.  The importance of early intervention and a supportive learning environment 
in the early years along with the benefits of having a diverse and inclusive setting to provide this 
intervention are priceless benefits for the children that attend College Heights, as well as their families 
and the community as a whole. 
 
College Heights has two (2) infant, two (2) one-year old, two  (2) toddler, three  (3) preschool, and nine 
(9) Pre-K classrooms. College Heights has an enrollment of 290 students enrolled using multiple 
funding streams (general funds from taxpayers, tuition from parents, CAPS, federal special education, 
Decatur Education Foundation scholarship funds, and Georgia lottery for pre-K).    
 
College Heights offers services to children, 3 to 4 years old, who have a variety of special needs.  The 
preschool special education program is inclusive with the general education preschool/Pre-K program 
as specified by the individual education plan (IEP).  The district believes that the inclusion of children 
with special needs in general education preschool classrooms offers the opportunity to model the 
social, language, and play skills needed to succeed in school.  The preschool and Pre-K inclusion 
classrooms enrich the lives of all children by bringing them together in an environment that teaches 
acceptance, respect, and appreciation of individual differences. 
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Each year administration, teaching staff, and advisory council members work together to develop a 
School Improvement Plan (SIP), which serves as a guide and focus for the school.  The SIP is aligned to 
the DIP.  The SIP and DIP are both monitored by the Office of the Superintendent and the Cabinet.  This 
monitoring occurs at least 3 times annually (beginning, middle, and end of year).   
 
At CHECLC the continuum of placement options is available to SWDs with eligibility under IDEA.  For the 
FY22 school year, the special education department will continue to provide/purchase the TeachTown 
Social Skills Program to support the instruction of social skills for young children with disabilities.  CSD 
will also continue to fund behavior supports via a Board Certified Behavior Analyst (BCBA) for students 
with significant behavior challenges beyond those that the district behavior specialist can support.  
With IDEA funds CSD will also fund additional staffing (salary and benefits) to provide direct IEP services 
to young children with disabilities in the least restrictive environment.  Paraprofessionals are hired to 
provide supportive instruction services to students, per their IEP, so that students can benefit from 
being educated in the general education classrooms.  Paraprofessionals also support SWDs with severe 
cognitive disabilities and medical needs.  
 
Regarding monitoring and professional learning for the above named activities (not an exhaustive list): 
 
The teachers at CHECLC attend district provided professional learning including our local professional 
learning program, CSD University.  Topics for the courses include Specially Designed Instruction, 
Assistive Technology, and/or IDEA compliance.   
 
The school principal attends all administrator professional learning and monthly principals’ meetings 
during which time the special education director provides technical assistance or professional learning 
on special education related matters.   
 
The special education teachers at CHECLC also attend GaDOE provided training such as GELDS training 
as often as they are available by the GADOE.   
 
On a bi-monthly basis the Special Education Coordinator and/or Special Education Lead Teacher for 
CHECLC provides training on instructional best practices or compliance to the teachers at the school 
through  department meetings.  
 
Technical assistance looks like instructional walks, responses to emails and phone calls, 1:1 meetings as 
requested.  The Special Education Director consults with the principal to ensure staffing is appropriate, 
monitor compliance with special education procedures, discuss instructional needs, etc.   
 
The Special Education Director has assigned the SELT for CHECLC to monitor the use of staff such as 
paraprofessionals to ensure that paraprofessionals are being utilized to support students with 
disabilities, to determine if additional staffing is required, to ensure that behavioral supports are in 
place, and to ensure paraprofessionals have the training they require to serve students. 
 
The Special Education Director conducts at least monthly Instructional Walks with the Curriculum and 
Instruction team at the school to monitor the implementation of best practices. Additional 
Instructional Walks are conducted by the Special Education Director and/or Coordinator on a more 
frequent basis as needed to ensure fidelity of program implementation.  The Special Education 
Director, School Psychology Coordinator, and Special Education Coordinators also monitor the 
timelines for Child Find, Early Childhood Transitions, and PreSchool performance outcomes by meeting 
with the principal of the school at least 2x annually.  During these meetings technical assistance is 
provided to the leadership of the school.   
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The Special Education Director has also assigned monitoring responsibilities to the Special Education 
Coordinator and Special Education Lead Teachers for CHECLC .  Together these individuals attend IEP 
meetings, conduct bi-monthly professional learning in the form of monthly special education 
department meetings at CHECLC as well as provide district professional learning via CSD’s professional 
learning courses.  All courses are aligned to the District Improvement Plan (DIP) as well.  All PL and 
courses facilitated by the special education department leaders are designed to support special 
educators/case managers to implement instructional and compliance best practices.  The Special 
Education Director conducts monthly meetings with the coordinators and SELT to discuss the special 
education program at CHECLC. The SELT for CHECLC maintains a log of support given to every school 
down to the specific teacher, date, and topic discussed. This log serves as evidence that the Special 
Education Department is providing both compliance and technical assistance to special education 
teachers and therapists.  
 
For Child Find - CSD engages in a number of child find activities in order to identify preschool children 
with disabilities ages 3-5.  Child screenings are offered at least four times per year at the CHECLC. 
CHECLC publishes a brochure for parents and community stakeholders about early intervention for 
students with disabilities.  Information is also published in the school newsletter and website.  
Additionally, CHECLC advertises the Child Find screening dates and a summary of the process in the 
CHECLC Parent Handbook.  The district also notifies the community about Child Find via the Annual 
Consultation Meeting for Proportionate Share. This  meeting typically occurs in the fall.  The meeting is 
held in conjunction with the Title Federal Programs department.  During the meeting, the Special 
Education Director and at least 1 of the program coordinators present on Child Find, the process, and 
district contacts.  
 
Children are screened in the following areas: 
Vision and hearing 
Motor development 
Speech and language skills 
Play and social skills 
Pre-academic skills 
 
The screening team is composed of professionals including the school district social worker, 
instructional coach, psychologist, special education teacher, and speech and language therapist. 
Feedback on next steps in supporting the student is provided to parents and private preschool centers. 
Those steps may include intervention strategies and/or comprehensive evaluation to determine 
eligibility for special education services.  Screenings are not considered to be a comprehensive 
evaluation.  Children who have already been identified through the Babies Can’t Wait (BCW) do not 
need to complete a screening.  CSD conducts BCW transition meetings as required, and CSD refers the 
student for an evaluation.  After a screening as necessary, the child may be referred to an evaluation 
under IDEA. In CSD these are called “Arenas” as they are conducted by a multidisciplinary team of 
professionals.  In addition to the specialists listed above, this team may also include physical and 
occupational therapists, and vision or hearing specialists. 
 
Monitoring of timelines for BCW and Initial Timelines - Indicator 11 and 12 timelines are also assigned 
for monitoring by the Special Education Director to the district’s Coordinator of School Psychology.  In 
FY20 City Schools of Decatur created and revised their procedures manual for the school psychology 
department to reflect expectations around procedures for completing evaluations within the 60 day 
timeline. This includes specific guidelines regarding the completion of a comprehensive evaluation as 
well as the completion of the eligibility meeting. A monthly spreadsheet is kept by the Coordinator of 
School Psychology that will track each case that is in process. The Coordinator meets with the 5 district 
psychologists to review the timelines.  This spreadsheet includes the date the initial consent is signed, 
when the comprehensive evaluation is due to be completed and the date of the eligibility meeting to 
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ensure the 100% compliance is exhibited for Indicator 11 and 12. The Coordinator meets with the 
Special Education Coordinator and Director at least bi-weekly to discuss progress on timelines and 
troubleshoot any issues.  When issues with non-compliance are identified, the Special Education 
Director discusses these issues with the Coordinators to identify the root cause and find an adaptable 
solution.  The school and assigned psychologist are notified so that they can correct any issues such as 
scheduling of meetings within the required timeline, contacting parents for meetings, ensuring all team 
members are present for the meeting, etc. 

 
• IDEA Performance Goal 3: Improve the provision of a free and appropriate public education to students with 

disabilities;  
What specific activities align with how you are providing FAPE to children with disabilities?  

Include: 
• How teachers are trained on IEP/eligibility procedures and instructional practices 
• How LRE is ensured  
• The continuum of service options for all SWDs 
• How IEP accommodations/modifications are shared with teachers who are working with SWDs 
• Supervision and monitoring procedures that are being implemented to ensure that FAPE is being provided 

CSD was monitored by the GaDOE in FY19.  As a part of that monitoring visit, the Special Education 
Handbook for the District was reviewed/revised.  Since FY19 the Child Find, Evaluations and Re-
evaluations, and Discipline sections have been further revised. In the FY22 school year the special 
education department will continue to use the handbook and resources included such as flowcharts 
and checklists for teachers and district leaders on how to implement the written procedures.  The 
special education handbook contains detailed procedures Child Find, evaluation and re-evaluations, 
eligibility, IEP development, Discipline, GNETS, dispute resolution, and more.   
 
In the FY22 school year, CSD will continue to support the work of special education teachers and 
therapists with Special Education Lead Teachers (SELTs).  The SELTS provide coaching, mentoring, and 
professional development to teachers.  SELTs also provide technical assistance directly to everyone 
who works at their assigned buildings on all special education related matters.  The SELTs will do this at 
weekly or bi-weekly department meetings at the school.  This builds the teacher capacity in Specially 
Designed Instruction (SDI) and IDEA compliance.  CSD will also continue to fund behavior support for 
students with behavioral challenges to ensure that students can be successful in the least restrictive 
environment including, but not limited, to the co-teaching setting.  
 
Additionally, the district Special Education Coordinators and/or Special Education Director will at least 
monthly meet with principals at the principals’ meetings to provide technical assistance to schools on 
the implementation of the procedures.  The Special Education Director conducts bi-weekly meetings 
with the special education coordinators.   The coordinators conduct weekly meetings with the SELTs to 
discuss IEP cases, budget needs, compliance, and many other department topics.  Additionally, the 
team develops professional learning for teachers.  The bulk of the professional learning is delivered to 
schools at department chair meetings.   
 
An ever-growing population of SWDs receive specialized instruction in an appropriate least restrictive 
environment in CSD.  IEP teams within the district focus on meeting the individual needs of students 
and providing FAPE by developing and implementing comprehensive IEPs based on data collected from 
evaluations, formative and summative assessments, and IEP goals/objective data.  Because access to 
the general curriculum is at the heart of FAPE, over the last 3 years, the district has established an 
Assistive Technology (AT) team.  This team includes an AT consultant who is funded by the special 
education department utilizing IDEA funds.  The consultant has supported in building the capacity of 
teachers and parents, evaluating students, and providing on-going support to students already 
receiving AT services.   Using IDEA funds CSD also funds an Occupational Therapist  (OT) (same person 



2.12.2021 
 
NOTE: EVEN THOUGH AN LEA SUBMITS ONLY THE REQUIRED INFORMATION IN ITS CONSOLIDATED APPLICATION, AN LEA MUST STILL MEET ALL ESSA REQUIREMENTS FOR EACH PROGRAM 
FOR WHICH THE LEA ACCEPTS FUNDS. 

as AT consultant - person serves a dual role) to support students per their IEPs with fine and gross 
motor needs.  The OT supports all schools in CSD.  
 
Monitoring of this activity includes:  Weekly meetings between the Special Education Coordinator and 
AT consultant.  During the meetings the individuals review student data, equipment needs, evaluation 
data, and recommendations for teachers, and number of district-wide consultations.  The Special 
Education Coordinator will report to the Director (at the bi-weekly team meeting) on the progress and 
work of the consultant, budget implications, etc. so that the Director will be able to provide technical 
assistance, etc.  Furthermore, the special education coordinator and AT Consult hold monthly AT team 
meetings in which training is provided on assistive technology and AT solutions are considered for 
referred students.  The district AT team includes at least one special education teacher from each of 
our schools. 
 
CSD will also fund additional staffing in the form of paraprofessionals.  Paraprofessionals are hired to 
provide supportive instruction services to students, per their IEP, so that students can benefit from 
being educated in the general education classrooms.  Paraprofessionals also support SWDs with severe 
cognitive disabilities and medical needs.  Additionally, the Special Education coordinators meet 
monthly with their assigned school principal to ensure staffing is appropriate, to monitor compliance 
with special education procedures, to discuss instructional needs, etc.  The Special Education Director 
has assigned the SELTs also to monitor the use of staff such as paraprofessionals to ensure the 
paraprofessionals are being utilized to support students with disabilities, to determine if additional 
staffing is required, to ensure that behavioral supports are in place, and to ensure paraprofessionals 
have the training they require to serve students.  The department maintains segment reports on each 
IDEA related position to ensure that services are provided, segments are balanced, and that staff is 
being utilized in the manner required by the program. The segment reports are called Big Pictures and 
they are updated at least 3x per year.  
 
The Special Education Department in CSD is part of the State and Federal Programs (S&F).  However, 
the team works very closely with the Curriculum and Instruction Department as well.  As such, the 
Special Education team meets regularly with the general education counterparts such as the Executive 
Director for Curriculum and Instruction, MTSS Coordinators,  and Gifted Coordinator. The Special 
Education Director works closely with these other programs to ensure that students with disabilities 
have access to quality instruction and tiered supports.  Additionally, the Special Education Director 
works closely with the Executive Director for Equity and Student Supports (that oversees psychologists, 
Section 504, social workers, counselors, and nurses).  Meetings between the Directors mentioned here 
will occur as often as needed, but usually at least 1x per week as both Directors supervise the 
Coordinator of School Psychology.   

 
• IDEA Performance Goal 4: Improve compliance with state and federal laws and regulations. 

How procedures and practices are implemented in your district to ensure overall compliance?  
Include: 
• LEA procedures to address timely and accurate data submission 
•  LEA procedures to address correction of noncompliance (IEPs, Transition Plans)  
• Specific PL offered for overall compliance, timely & accurate data submission, and correction of 

noncompliance 
• Supervision and monitoring procedures that are being implemented to ensure compliance 

CSD was monitored by the GaDOE in FY19.  The results of the monitoring visit were very positive overall 
for the department. No major findings noted.  In FY19 CSD also passed a Compliance Discipline 
Review/Audit without findings.    
 
As stated above, in the FY22 school year the special education department will be adding procedures 
and tools such as flowcharts and checklists for teachers and district leaders on how to implement the 
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written procedures available in the special education handbook.  The special education handbook 
contains detailed procedures on Child Find, evaluation and re-evaluations, eligibility, IEP development, 
Discipline, GNETS, dispute resolution, and more.   
 
CSD uses GO-IEP as the special education software program for creating and housing special education 
documents.  Compliance with state and federal laws and regulations is strongly supported by this 
program which was developed by GaDOE.  This system is instrumental in monitoring timelines 
associated with Child Find, annual review of IEPs, eligibility redeterminations, and the development of 
transition plans.  The district continues to meet the Special Education Performance Indicators at the 
expected levels in most areas.  In the FY19 school year, the district added a School Psychologist to 
assist with the increasing number of evaluations associated with Child Find.   In addition to the GO-IEP 
system and meeting the Child Find requirements, the district has developed a Special Education 
Handbook for special education teachers/staff to use as a tool when referencing compliance issues as 
well as policies and procedures.  Teachers also utilize a special education Shared Google Drive that 
includes everything from forms to articles on best practices to local procedures.  This school year the 
Special Education Department will focus Professional Learning for special education teachers on 
various topics to improve compliance with state and federal laws and regulations including:  formative 
assessment in the special education setting, the use of specially designed instruction to promote 
educational benefit for students with disabilities, and IEP and IEP progress report writing/development.  
 
Monitoring and supervision for compliance will be occurring at every level.  At the school level, the 
Special Education Teachers and Therapists are the direct service providers. Teachers are supervised by 
the building principals or assistant principal.  The Special Education Lead Teachers (SELTs) support both 
teachers/therapists and administrators.  The Special Education Coordinator and School Psychology 
Coordinator support schools with implementation of procedures and technical assistance.  The School 
Psychology Coordinator will be monitoring initial evaluation timelines as well as supervising school 
psychologists.  The Special Education Director will continue to meet bi-weekly with the Special 
Education team, monthly with principals at the principal’s meetings, and weekly with the other 
Executive Directors on the Superintendent’s Cabinet to ensure that special education is not a 
separate/stand-alone program, but rather, a part of the MTSS available when appropriate for students 
who qualify for services.   
 
Monitoring of timelines for BCW and Initial Timelines - Indicator 11 and 12 timelines are also assigned 
for monitoring by the Special Education Director to the district’s Coordinator of School Psychology.  
City Schools of Decatur created and revised their procedures manual for the school psychology 
department to reflect expectations around procedures for completing evaluations within the 60 day 
timeline. This includes specific guidelines regarding the completion of a comprehensive evaluation as 
well as the completion of the eligibility meeting. A monthly spreadsheet will be kept by the Coordinator 
of School Psychology that will track each case that is in process. This spreadsheet will have the date the 
initial consent is signed, when the comprehensive evaluation is due to be completed and the date of 
the eligibility meeting to ensure the 100% compliance is exhibited for Indicator 11 and 12.  The 
Coordinator for School Psychology meets with the Special Education Director at least 1x monthly.   
 
Correction of non-compliance - When issues of non-compliance are identified, the Special Education 
Director will notify the appropriate team member (Principal, Coordinators or SELTs).  The team 
member will be assigned to meet with the teacher or principal to discuss the non-compliance and 
correct the issue promptly.  Additionally, the Special Education Director will work with members of the 
Executive Cabinet on systemic non-compliant issues. Non-Compliance will be addressed promptly upon 
being identified.  If the matter can be corrected the same day or week, it will be.  If not, the Special 
Education department will exercise due diligence and address issues without delay.  The Special 
Education Coordinator will work with the Data and Analytics Director to ensure the most accurate and 
timely submission of data for Student Record and FTE.  The Special Education Coordinators will work 
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with the SELTS to communicate timeline issues to the case managers.  If an IEP is not completed by the 
designated timelines, the Special Education Director, Coordinator, or appropriate SELT will notify the 
school principal and appropriate case manager.  The Special Education Coordinator or SELT will notify 
the teacher/case manager when late IEPs or progress reports are identified.  The Special Education 
Coordinator will check GO-IEP at least bi-weekly for compliance.  When evaluation timeline issues are 
identified, the Special Education Director will meet with the Coordinator for School Psychology and the 
Executive Director for Equity and Student Supports to identify the most appropriate solution(s).  
Solutions will include completing the evaluation promptly, performance management for the 
individuals involved, professional learning as needed, reviews of the policies and procedures as 
needed.  The school principal will also be notified via email or phone call.      

 
 
 
 

7.  Overarching Needs for Private Schools 

In this section, summarize the identified needs for participating private schools that will be addressed with FY22 federal 
funds.  Include results from ongoing consultation with private schools receiving services from the LEA’s federal grants (ESSA 
Sec. 1117 and 8501; 20 U.S.C. 1412(a)(10)(A)(iii); and 34 C.F.R. §300.134).  Information is available on the State 
Ombudsman website.  (Add “No Participating Private Schools” as applicable.) 

Title I, Part A       

Title II, Part A No participating Private Schools. During FY22, CSD will transfer 100% of Title II, 
Part A Funds to Title I, Part A. 

Title III, Part A During FY22, CSD has 1 participating private school for Title III, Part A.  After 
consultation the during FY21 the private school utilized their Title III, Part A 
allocation to pay for the ACCESS test for their identified ELs and to support PL 
for the teachers.  During our FY21 consultation after reviewing the private 
school's needs assessment for FY22, the private school will focus on 
identification of ELs, administering formative assessments for identified 
students throughout the year, and continuing to providing professional 
development for staff to ensure improved EL student academic outcomes, and 
conducting the ACCESS assessment in the spring. 

Title IV, Part A No participating Private Schools. During FY22, CSD will transfer 100% of Title IV, 
Part A Funds to Title I, Part A. 

Title IV, Part B No participating Private Schools. 

Title I, Part C No participating Private Schools. 

IDEA 611 and 619 The annual consultation meeting process for CSD occurred in the Fall of 2020 
on October 29, 2020.  The meeting was held in collaboration with Title 
Programs.  The purpose of this meeting was to discuss the district’s 
consultation process; to summarize the Child Find process for private schools; 
and to explain what proportionate share is, how it is calculated, and to 
determine how those funds will be allocated to provide services for students 
with disabilities who attend private schools or students who are homeschooled 
in the CSD attendance zone for the upcoming school year.  Representatives 
from private elementary and secondary schools as well as parents of students 

https://www.gadoe.org/School-Improvement/Federal-Programs/Pages/State-Ombudsman.aspx
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with disabilities who attend a private school  or are homeschooled in CSD’s 
attendance zone were invited to attend via email, certified letter, posting in the 
district newsletter, and posting on the district website.  Written affirmation of 
the meeting, copy of powerpoint, sign in sheets, have been maintained by the 
Chief of Federal Programs.  

Per the consultation process it was determined that the district will continue to 
provide individual Speech-Language Therapy and/or Occupational Therapy 
services to those students who qualify for a services plan.  The district will 
provide access to Learning Ally software to all students receiving proportionate 
share services. Learning Ally is designed for students who learn through 
listening. Students who have a reading deficit, are blind, visually impaired or 
have a physical disability receive equitable access to grade-level content. In 
addition, the district will contract with an individual to provide individualized 
professional development in the following areas as requested by the individual 
private schools/home school parents at the consultation meeting: 

Training for staff and/or parents in READING strategies and/or interventions 

Training for staff and/or parents in MATH strategies and/or interventions 

Training for staff and/or parents in DISRUPTIVE BEHAVIOR strategies and/or 
interventions 

Training for staff and/or parents in COMMUNICATION/LANGUAGE strategies 
and/or interventions 

Training for staff and/or parents in EXECUTIVE FUNCTIONING strategies and/or 
interventions 

Training for staff and/or parents in SOCIAL SKILLS strategies and/or 
interventions 

Training for staff and/or parents in HANDWRITING strategies and/or 
interventions 

Training for staff and/or parents in SENSORY PROCESSING strategies and/or 
interventions 

Training for staff and/or parents in ACCESSING THE CURRICULUM THROUGH 
“COOL TOOLS” AND TECHNOLOGY APPLICATIONS that provide access to 
content 

Private schools/home school parents may schedule trainings to be held at their 
schools based on the topics that fit their needs.  Requests for services can be 
made to the Special Education Coordinator for the coordination for the service 
between the service providers and the private schools or home school parents.  

 

  


